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Activity Evidence that supports this approach Progress and Impact 

Intensive & high quality 
CPD for leadership, 
teaching and support 
staff:  

a) National Professional 
qualifications 

b) Oracy and Writing 

c) Weekly PPA & Pupil 
Progress Meeting time 
facilitated by SLT 

QFT is widely acknowledged as having the 
greatest impact on outcomes for all 
pupils including those in receipt of pupil 
premium funding (instant feedback +8 
months, reading comprehension 
strategies +6 months, mastery maths 
+5months, phonics +4 months– EEF) EEF 
PPG report linked to tier 1 of supporting 
new teachers. CPD. 

PPM meetings have ensured that children have made 
progress from their baselines. All teaching staff have received 
CPD on oracy from the Trust and One Life. Internal and 
external monitoring has shown that One Life, oracy, reading 
and writing for non-SEND is having impact into attainment 

Staff CPD Programme to 
ensure all staff are at 
least good across all 
subjects  

EEF: High quality teaching improves pupil 
outcomes, and effective professional 
development offers a crucial tool to 
develop teaching quality and enhance 
children’s outcomes in the classroom. 

CPD programme is evident in staff 
meetings, network meetings, 
subscription to The National College, 
Trust wide training, CPD opportunities 

Internal and external monitoring triangulated with books and 
progress data showed that teaching was good or better 



with the Alliance Board and online 
courses 

EYFS lead to deliver and 
co-ordinate SALT 
training, bespoke 
programmes and CPD 
across EYFS and KS1 

 

 

Launchpad for Literacy is all about 
children, the skills they have and the skills 
they need for all aspects of literacy. It is a 
systematic, skill-based approach to 
improve outcomes in the Early Years and 
beyond by creating firm foundations and 
a broad base of readiness, addressing 
whole school attainment issues from the 
‘bottom-up.’ Identify speech, language 
and other developmental needs as soon 
as possible and to embed specific skill-
based intervention into practice and 
‘Quality First Teaching.’ 

 

WELCOMM: Both the Early Years and the 
Primary toolkits enable you to quickly and 
easily identify children needing support. 
Both toolkits provide play-based activities 
and activities that can be used with 
parents at home too 

Following CPD including Wellcomm and Talk in the Early years 

linked to the oracy frameworks, L&U finished in 2025 at 78% 

with PP attaining above that of no PP. 



High quality and 
effective RWInc and 
early reading is to be 
delivered to EYFS, Key 
Stage 1 pupils and 
intervention for KS2 
pupils who still need 
the intensive 
programme.  

 

 

 

 

 

EEF: Systematic phonics approaches 
explicitly teach pupils a comprehensive 
set of letter-sound relationships for 
reading and sound-letter relationships for 
spelling. 

Pupils enter school significantly below 
ARE with a specific gap in language and 
understanding. Pupils are unlikely to have 
the breadth of vocabulary that reflects 
their experiences on entry to Reception. 
Gap between disadvantaged and non-
disadvantaged is wide. Reading the key to 
learning and school focus on reading as 
soon as pupils enter school to ensure by 
7yrs every child is a reader. Pupil Premium 
progress in to be a focus of assessment 
and tracking. 

 

Excluding mobility and children in The Hub (CIRP), 100% of PP 
children passed PSC.  

 

Children in KS2 are coming off RWI more speedily and less 
children in UKS2 are requiring speedy reading and fluency 
intervention due to the interventions received.  

 

100% of No SEND PP achieved EXP+ at Year 6 in reading 2025. 

New reading leader to 
access high quality 
training 

 

Reading Leader daily 
coaching, CPD weekly 
meetings and 
development days to 
support the delivery to 
ensure quality and 

Daily support to ensure a consistent 
quality approach to the teaching of 
phonics and all reading teachers have 
access to the correct level of support to 
ensure the rigor. Assessment enables 
rapid progress movement and drive for all 
pupils to reach their potential. Pupil 
Premium progress in to be a focus of 
assessment and tracking, especially in 
fluency in the speedy reading of green 

Reading leader has accessed CPD provided. RWInc meetings, 
development days and coaching have been held 
appropriately. Where concerns about progress have been 
identified, pupils have been identified for intervention and 
staff to have support/coaching as necessary.   

 

Excluding mobility and children in The Hub (CIRP), 100% of PP 
children passed PSC.  

 



consistent approach in 
all groups. 

  

Focus for the 
disadvantaged pupils in 
the language and 
comprehension strand 
of reading 

 

and story words linking to the progress 
being made through RWI  

Continue to embed the 
reading culture and 
offer a range of text 
styles and authors for 
all pupils to widen their 
literature to link to the 
writing.  

 

 

EEF: It is.. important to remember that 
progress in literacy requires motivation 
and engagement, which will help children 
to develop persistence and enjoyment in 
their reading. Children will need a range 
of wider language and literacy 
experiences to develop their 
understanding of written texts in all their 
forms. This should include active 
engagement with different media and 
genres of texts and a wide range of 
content topics. Pupil Premium progress in 
to be a focus of assessment and tracking 
in pupil progress meetings. 

 

The reading curriculum continues to follow a three week 
cycle of fiction, non-fiction and then poetry based on a linking 
theme. These themes are planned to embed our curriculum 
through pre learning, using previously taught topic s and 
through the SMSC calendar. Reading sessions follow a set 
structure to ensure vocabulary, fluency and comprehension 
are embedded and fully understood and this then supports 
into writing.  

 

100% of No SEND PP achieved EXP+ at Year 6 in reading and 
writing 2025 

 

Multiplication to be 
effectively taught using 
resources and teaching 
methods to suit the 

Attainment within the MTC is low for the 
disadvantaged. 

The effective teaching is supplemented through use of TT 
Rockstars, regular times tables test/challenges and 
interventions.  
 



learning needs of the 
disadvantaged 

 

 

Having a visual and practical method for 
teaching will support the disadvantaged 
pupils make rapid progress. 

These resources can be replicated for TAs 
Tuition within class and outside of the 
maths lesson as required for the 
disadvantaged. 

Tuition targeted at specific needs and 
knowledge gaps can be an effective 
method to support low attaining pupils or 
those falling behind, both one-to-one: 

One to one tuition | EEF 
(educationendowmentfoundation.org.uk) 

and in small groups: 

Small group tuition | EEF 
(educationendowmentfoundation.org.uk) 

 

The progress of the PP children compared to no PP was more 
rapid in the MTC.  
PP: 8.7 - 19.7 = 11 APS increase 
No PP: 11.9 - 22.1 = 10.2 APS increase. 
The data above also includes SEND pupils 
 

Staff CPD for maths at 
GDS  

EEF: High quality teaching improves pupil 
outcomes, and effective professional 
development offers a crucial tool to 
develop teaching quality and enhance 
children’s outcomes in the classroom. 

Disadvantaged pupils having 
opportunities to makes connections in 
knowledge and having thinking explained  

Tuition targeted at specific needs and 
knowledge gaps can be an effective 

Targeted CPD has upskilled teachers to deliver greater depth 
content with increased clarity and confidence. As a result, 
more PP children are being appropriately challenged and 
supported to access higher-level thinking and reasoning in 
maths. There is evidence in the eloquent PP children can 
discuss their knowledge and manipulate number in order to 
calculate effectively without procedural.   

 

The gap at GDS is beginning to narrow, with a growing 
number of PP pupils achieving or working towards GDS. 



method to support low attaining pupils or 
those falling behind, both one-to-one: 

One to one tuition | EEF 
(educationendowmentfoundation.org.uk) 

and in small groups: 

Small group tuition | EEF 
(educationendowmentfoundation.org.uk) 

Staff to structure one session each week 
using the three reads approach (from 
EYFS upwards) to ensure all pupils are 
making connections and identifying the 
correct information from reasoning 
problems. 

Targeted pupils to receive small group 
intervention to ensure GDS TAF 
statements are taught and met. 

There are equal amounts of PP and no PP children at GDS 
across the school. 

 Lesson observations and staff discussion with pupils shows 
an improved understanding among disadvantaged pupils. 

 

  

Quality first teaching for 
all children. All children 
receive quality first 
teaching daily so that 
attainment increases 
and the gap between 
disadvantaged children 
and other children 
decreases. 

The EEF states that ‘good teaching is the 
most important lever schools have to 
improve outcomes for disadvantaged 
pupils’. All staff are supported to keep 
improving and is this is the priority for 
Pupil Premium spending EEF research on 
effective CPD recommends that high 
quality teaching improves pupil outcomes, 
and effective professional development 
offers a crucial tool to develop teaching 
quality and enhance children’s outcomes in 
the classroom. To improve pupil outcomes, 

Ensuring consistent, high-quality teaching across all 
classrooms has significantly benefited PP children by reducing 
variability and raising overall expectations. PP children are 
receiving more effective modelling, feedback, and scaffolding, 
leading to improved outcomes. Internal data shows that 
attainment for PP children is steadily increasing, and the gap 
with non-PP peers is beginning to close. Teachers are 
responsive to individual needs, and PP pupils are increasingly 
confident, engaged, and participating fully in lessons. 

The table below shows the proportion of pupils who were at 
or above age related in summer, comparing PP and non-PP 
(incl CIRP) 



careful attention should be paid to how 
CPD is designed. 
 

 READING WRITING MATHS 

 PP NoPP PP NoPP PP NoPP 

1 50* 75 45* 50 63* 67 

2 50* 60 50* 50 67 40 

3 40 67 20 67 40* 67 

4 65* 73 47 67 65* 73 

5 40 38 45 25 40 25 

6 65* 71 50 64 50 50 

There are anomalies in the data where there are SEND and 
small year groups (year 3 esp with only 8 pupils). On the 
whole PP attainment is increasing in places it needs to and 
gaps are closing (*) 

 

 

Provide enrichment 
clubs to support pupils’ 
social and emotional 
development and give 
pupils an opportunity to 
develop specific talents.  

 

There is evidence that character / essential 
life skills in childhood are associated with a 
range of positive outcomes at school and 
beyond.  

Life skills and enrichment | EEF 
(educationendowmentfoundation.org.uk)  

Uptake for after school clubs is good and many clubs are 
over-subscribed. Every child has opportunities every half term 
to be in a number of after school clubs. 

 

Staff CPD for One Life 
 
Staff to use the 
curriculum to maximise 

There is evidence that character / essential 
life skills in childhood are associated with a 
range of positive outcomes at school and 
beyond.  

Embedding structured talk across the curriculum has had a 
transformative impact on PP children's confidence, 
vocabulary acquisition, and social communication skills. "Talk 
for learning" has supported deeper understanding and 



opportunities for 
children to talk: 
Talk for learning 
Talk for life  
 
 

Life skills and enrichment | EEF 
(educationendowmentfoundation.org.uk)  
 
The demographic of our children and the 
proportion that are disadvantaged means 
that dedicated time in the curriculum must 
be taken to endure this gap closes 

reasoning, particularly in subjects like maths and science, 
while "talk for life" has developed oracy, empathy, and 
articulation in real-world contexts. Monitoring shows 
increased participation from PP pupils in class discussion, 
improved sentence construction, and more willingness to 
collaborate. These strategies are equipping disadvantaged 
pupils with critical lifelong communication skills and 
supporting broader attainment 

 

 

 

  

 

 

 

Targeted Academic Support: (tutoring, one-to-one support structured interventions) 

 

Activity Evidence that supports this approach Progress and Impact 

Highly qualified TA’s 

across school. 

Targeted intervention 
for core subjects 
(Reading/Writing/Maths)  
  

Tuition in the form of 1:1 or towards a 
targeted group is an effective method to 
support children who are failing to meet 
the required standard.  
Small group tuition | EEF 
(educationendowmentfoundation.org.uk)  
One to one tuition | EEF 

(educationendowmentfoundation.org.uk)  

 READING WRITING MATHS 

 PP NoPP PP NoPP PP NoPP 

1 50* 75 45* 50 63* 67 

2 50* 60 50* 50 67 40 

3 40 67 20 67 40* 67 

4 65* 73 47 67 65* 73 

5 40 38 45 25 40 25 



6 65* 71 50 64 50 50 

Year 3 is difficult to quality due to the size of the cohort (8 
pupils in total) 

 

1:1 TAs to support 
RWINc bottom 20% 
across school.  

EEF: If TAs have a direct instructional role 
it is important they add value to the work 
of the teacher, not replace them – the 
expectation should be that the needs of 
all pupils are addressed, first and 
foremost, through high quality classroom 
teaching. Schools should try and organise 
staff so that the pupils who struggle most 
have as much time with the teacher as 
others. 

Schools should provide sufficient time for 
TA training and for teachers and TAs to 
meet out of class to enable the necessary 
lesson preparation and feedback. 

TAs are part of development days, have 
individualised coaching session and 
training based on the pupils they teach. 
Intensive CPD and support provide TAs 
with appropriate skills to provide specific 
intervention. 

Pupil Premium progress in to be a focus of 
assessment and tracking in phonics. 

Excluding mobility and children in The Hub (CIRP), 100% of PP 
children passed PSC.  

 

Reception pupils access phonics straight away using a ‘strong 
start’ approach. The proportion leaving FS2 requiring tutoring 
on sound knowledge has decreased overtime. 

.   

 

Disadvantaged children 
in the Early years and 
Ks1 are to receive 
Wellcomm intervention.  

Evidence suggest that oral language 
interventions have an immediate impact on 
children’s participation in classroom 
discussion.  

Following CPD including Wellcomm and Talk in the Early years 
linked to the oracy frameworks, L&U finished in 2025 at 78% 
with PP attaining above that of no PP 



 Oral language interventions | EEF 

(educationendowmentfoundation.org.uk)  

 

 

Wider Strategies: (e.g attendance, behaviour, well-being)  

 

Activity Evidence that supports this approach Progress and Impact 

3 wave approach 
to attendance 
outlined in 
strategy 
document 

Fortnightly 
meetings to be 
held to monitor 
attendance and 
decide on actions 
to reduce 
persistent 
absence and 
intervention prior 
to falling into 
persistent 
absence. 

School to 
proactively 
promote 

Whilst this is a bespoke Trust approach to 
supporting attendance following DfE, Barnsley 
Local Authority EWO processes. School are 
hoping to see an improvement in attendance 
following school closures.  

 

Improving school attendance: support for 
schools and local authorities - GOV.UK 
(www.gov.uk) 

 

Pupil Premium attendance to be analysed to 
ensure positive trends this academic year and 
action taken as needed based on analysis 

PP attendance has been tracked and challenged closely for all children. 
Holidays have impacted on attendance as are mobile children. 

The gap between PP and no PP attendance is closing over time due to the 
measures in place 

PP attendance = 92.91% 

No PP attendance = 94.57% 

http://www.gov.uk/


attendance 
through: 

• 
Implementation 
of policy and 
practice 

• Pastoral Team 
supporting 
vulnerable 
families to 
reduce 
attendance. 

• Reward 
systems 
implemented to 
support 
attendance and 
punctuality 

Targeted support 
from EWO for 
families 
struggling with 
attendance. 
Home visits to 
take place as 
required  

 

 



Early 
identification of 
children with 
wellbeing 
difficulties and 
action taken.  

• Incredible Me 
to support 
children 
presenting 
with SEMH 
difficulties. 1:1 
and group 
intervention in 
Incredible Me 

• Pastoral team 
to support 
families through 
EHA framework, 
Social Services 
support and 
intervention  

• Books Beyond 
Words 
Intervention  

• Social media 
celebration of 
achievements  

 

EEF evidence shows that targeted social and 
emotional interventions support 
disadvantaged pupils to engage in healthy 
relationships and emotional regulation which 
may subsequently increase academic 
attainment. Social and emotional learning 
research from EEF 
(educationendowmentfoundation.org.uk) 
supports the children, especially during and 
after the COVID-19 pandemic. 

 

Pupil Premium children to be the main focus of 
intensive support 

Graph shows number of behaviour incidents for the whole school per half 
term. Whole school blue bar, PP pink bar. 

 
 

Since the 1:1 plans started in Summer term there has been an improvement 
in behaviour for most of the children: 

Child Summer 1 
behaviour 
incidents 

Summer 2 
behaviour 

incidents 

Next steps 

Child 1 1 1 Continue on Incredible Me due to 
home life 

Child 2 6 9 Move from Incredible Me! to 
ELSA 

Child 3 6 3 Continue with Incredible Me! 

Child 4 5 2 Continue with Incredible Me! 

Child 5 4 1 Move to high school 

Child 6 4 1 Move to high school 
 



Magic Breakfast 
provides a free 
breakfast for all 
children to start 
their day.   

Food deprivation is prevalent across Hoyland 
Springwood. Families have been supported 
through food banks, food vouchers and 
donations. Research shows hungry children do 
not perform as well. 

Pupil Premium children will be encourage to 
attend to the percentage attending should 
increase through the year 

 

The provision of a free Magic Breakfast ensures that PP children begin their 
day with sustained energy and improved focus, positively impacting their 
readiness to learn. Teachers report increased punctuality, improved 
concentration during morning lessons, and a notable reduction in low-level 
disruption. For vulnerable pupils, it creates a calm, predictable start to the 
day, improving wellbeing and setting a positive tone for learning. This 
initiative has helped to remove food insecurity as a barrier to engagement 
and attainment. 

Subsidising of trips 

and residentials 

for PP children 

To enable all pupils, irrespective of family 

circumstances, to take part in a residential visit 

experience  

Subsidising trips and residentials has significantly increased the participation 
of PP children in enrichment activities. This has enhanced their cultural 
capital, confidence, and sense of inclusion. Children have had the 
opportunity to access new experiences and learning outside the classroom, 
which has supported vocabulary development and social skills. Pupil voice 
indicates that these experiences have had a lasting impact on their 
aspirations and sense of belonging, reducing inequality of opportunity 

Uniform support 
for pupil premium 
children.  
 

Research shows that wearing a school uniform 
enables a school to build a school ethos and 
improve behaviour.  
School uniform | EEF 

(educationendowmentfoundation.org.uk)  

Providing uniform support has reduced financial stress for families and 
ensured all children come to school feeling equal and ready to learn. This 
has contributed to higher attendance, reduced stigma, and supported 
emotional wellbeing by enabling PP children to feel part of the school 
community. Staff have noted improved self-esteem and a positive shift in 
attitude among some of the most vulnerable children, who feel more 
included and valued. 

A range of high 
quality afterschool 
clubs and holiday 
clubs.   
 

Extracurricular activities give young people the 
confidence to interact socially with others, 
extend their social networks beyond existing 
friendship groups, and provide them with new 
skills and abilities. Some also perceive them as 

Access to enriching afterschool and holiday clubs has improved the 
engagement and wellbeing of PP children. It has provided structured, safe 
environments beyond the school day, supporting working families and 
preventing isolation. Participation has improved social development, 
resilience, and teamworking skills. For some children, it has also led to 



Establish wider 
Pupil Leaders 

important for their long-term career aspirations 
as well as useful in building stronger university 
and job applications. 
 
 
Barriers to taking part in extracurricular 
activities for those from low income households 
include their high cost, a lack of confidence, and 
difficulties in access. 

improved attainment through targeted academic support and extended 
learning opportunities. Club attendance data and pupil voice suggest 
increased motivation and pride in school life. 

 

 

Widening access to pupil leadership roles has enabled more PP children to 
develop their voice, leadership skills, and confidence. This inclusive 
approach has ensured that PP children feel heard, empowered, and 
represented in decision-making. It has had a measurable impact on their 
self-belief and engagement in school life. Pupil feedback highlights 
increased pride and responsibility, while staff report improved behaviour, 
teamwork, and aspiration among PP leaders. 

 

 


