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Information Summary:

Number of pupils on | 152 pupils

roll:
Number of eligible 89% Date of most July 2025
pupils recent review
Total pupil premium | 59% Date of next
budget review
Funding Overview
Detail Amount
Pupil premium funding allocation this academic year £128,416
Recovery premium funding allocation this academic year £o
Pupil premium funding carried forward from previous years (enter£o | £0
if not applicable)
£128,416

Total budget for this academic year
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2025 Attainment Data

Key Stage 2 in 2025

Pupils eligible for PP in 2025

Pupils not eligible for PP 2025

% achieving EXPECTED + in Reading, Writing and Maths 47% 50%
% achieving EXPECTED + in Reading 65% 75%
% achieving EXPECTED + in Writing 59% 50%
% achieving EXPECTED + in Maths 47% 50%
% achieving at Greater Depth in Reading 47% 500%

% achieving at Greater Depth in Writing

0%

0%

% achieving at Greater Depth in Maths

12%

0%

Key Stage 1 in 2025

Pupils eligible for PP in 2025

Pupils not eligible for PP 2025

% achieving EXPECTED + in Reading, Writing and Maths 50% 40%
% achieving EXPECTED + in Reading 50% 60%
% achieving EXPECTED + in Writing 50% 50%
% achieving EXPECTED + in Maths 67% 40%
% achieving at Greater Depth in Reading 17% 0%
% achieving at Greater Depth in Writing 17% 0%
% achieving at Greater Depth in Maths 17% 0%

EYFS Attainment in 2025

Pupils eligible for PP in 2025

Pupils not eligible for PP 2025

% achieving EXPECTED GLD

67%

67%

% achieving EXPECTED in Reading 78% 78%
% achieving EXPECTED in Writing 78% 78%
% achieving EXPECTED in Maths Number 67% 78%

2025 Attendance Data

Pupils eligible for PP in 2025

Pupils not eligible for PP 2025

Attendance for 2025

92.91%

94.57%




Statement of Intent:

At Hoyland Springwood Primary School, we have the highest expectations of all pupils, including those from disadvantaged
backgrounds. We believe that the single most effective way to secure equity and excellence is through consistently high-quality Wave 1
teaching. This is underpinned by carefully planned, research-informed professional development for staff, ensuring that every teacher is
equipped to meet the needs of all learners.

While we recognise that some disadvantaged pupils may require targeted additional support, our priority is that quality-first teaching
remains the foundation for progress and attainment across the school. Interventions are used strategically to complement, not replace,
the entitlement of every child to access the full breadth of the curriculum through high-quality classroom teaching.

Pupil Premium funding is also used to address wider barriers to learning, including attendance, pastoral support, and engagement with
families. By raising aspiration and fostering ambition, we ensure every child is well placed to succeed academically, socially, and
personally, making the most of the opportunities provided.

Principles:

1. Quality-first teaching is central to our provision, strengthened by high-quality CPD that develops teacher expertise and ensures
every pupil can access the curriculum.

2. We ensure that teaching and learning opportunities are inclusive and remove barriers to learning, particularly for pupils who are
socially disadvantaged or at risk of underachievement.

3. We recognise that not all pupils who receive free school meals are socially disadvantaged, and not all disadvantaged pupils are
eligible for free school meals. Pupil Premium funding is therefore allocated to meet the needs of any pupil identified by the
school as requiring additional support, with decisions rooted in evidence of impact.

4. Provision is routinely monitored and evaluated to ensure it is equitable, effective, and consistently focused on securing the best
possible outcomes for all pupils.




Demography and School Context

Hoyland Springwood Primary is a smaller than the average-sized primary school (158 pupils in a 250 place school on 23.9.2025).

The school serves an area of significant deprivation with 59% of pupils being disadvantaged and are Pupil Premium (national 25.7%).

In some classes this percentage is as high as 73%. In addition, 45% of the disadvantaged pupils have SEND.

Challenge | Detail of challenge

number

1 Vocabulary and language gaps - Children may start school with weaker oral language, comprehension, and limited
exposure to rich vocabulary and opportunities.

2 Low self-esteem or aspiration - Some pupils may lack confidence in their ability or have limited role models.

3 Delivery of phonics needs to be robust and consistent to ensure that all pupils are readers by 7yrs through the delivery of
RWINc.

4 Disadvantaged pupils don’t attain as well at others do nationally.

5 All disadvantaged pupils receive consistently high-quality teaching that is adaptive and meets the needs of the pupils as
identified in assessment.

6 Gaps in prior learning — irregular attendance or disrupted schooling can mean children miss key foundations.

7 Resilience and regulation - difficulties managing emotions, perseverance, or coping with setbacks




Intended Outcomes:

Intended outcome

Success criteria Short-term
(within 1 year)

Success criteria Medium-term (within 2
years)

Success criteria Long-term (within 3
years)

Improved RWM
combined
attainment among
disadvantaged
pupils by the end
of KS2

- Disadvantaged pupils below ARE
in RWM are identified and
tracked.

- Targeted interventions in place
and monitored half-termly.

- High-quality Wave 1 teaching
consistently delivered.

- Attainment gap between disadvantaged
and peers narrows across KS2.

- Internal assessments show sustained
progress toward ARE.

- Teacher practice shows consistent use of
CPD strategies to accelerate progress.

- Disadvantaged pupils achieve RWM
combined ARE in line with national
averages and peers.

- Attainment gaps are closed or
significantly reduced.

- Progress is sustained and pupils are
ready for secondary education.

RWInc fully
embedded; pupils
at ARE

- RWInc delivered consistently
across EYFS and KS1.

- Staff trained and coached
regularly.

- Pupils’ progress in phonics
tracked rigorously.

- Disadvantaged pupils show accelerated
progress in reading and writing.

- Phonics gaps are narrowing.

- Monitoring evidences confident application
of RWInc in lessons.

- Pupils achieve ARE in reading and
writing at statutory points.

- Disadvantaged pupils performin line
with peers and national averages.

- Strong foundations for KSz2 literacy
secured.

Language drives
teaching; oracy
embedded

- Staff trained in Talk for Learning
and Talk for Life strategies.

- Structured talk used consistently
in lessons.

- Pupils demonstrate engagement
in classroom discussions.

- Disadvantaged pupils show improved
vocabulary, fluency, and confidence in
speaking and listening.

- Oracy embedded across curriculum
subjects.

- Disadvantaged pupils achieve higher
standards in reading and writing
supported by strong language skills.

- Oracy contributes to sustained
academic progress and confidence.




Key vocabulary
embedded across
curriculum

- Subject leaders identify and map
key vocabulary.

- Teachers explicitly teach and
revisit vocabulary.

- Monitoring ensures use in
lessons.

- Disadvantaged pupils use subject-specific
vocabulary accurately and confidently.

- Pupil voice and book scrutiny show
vocabulary retention.

- Vocabulary knowledge embedded into
long-term memory.

- Disadvantaged pupils perform at ARE
across subjects, closing gaps with peers.

Curriculum fosters
engagement,
personal
development,
ambition

- Pupils report enjoyment and
engagement with curriculum.
- Disadvantaged pupils access
enrichment opportunities.

- Disadvantaged pupils show improved
independence, confidence, and motivation.
- Engagement sustained across subjects.

- Disadvantaged pupils demonstrate
ambition and aspiration.

- Strong personal development and
academic outcomes secured.

- Pupils ready for next stage of education
and lifelong learning.

Improved
wellbeing for all,
especially
disadvantaged

- Wellbeing baselines collected
through surveys and pupil voice.
- Pastoral interventions in place.

- Wellbeing indicators improve for
disadvantaged pupils.

- Positive pupil and parent feedback
demonstrates impact.

- Wellbeing is sustained and embedded in
school culture.

- Disadvantaged pupils thrive emotionally,
socially, and academically.

Attendance of
disadvantaged
pupils improves

- Attendance monitored rigorously.
- Early interventions and family
support implemented.

- Persistent absence identified and
addressed.

- Attendance of disadvantaged pupils
improves term-on-term.
- Gap between PP and non-PP pupils narrows.

- Disadvantaged pupils’ attendance is in
line with peers and national averages.

- Persistent absence is significantly
reduced.




Activity in this academic year

Teaching:
Action Costings
CPD and release time £5000
Read Write Inc (including texts, subscriptions to virtual classroom | £5,000
and CPD)
Reading Leader Time £2,000
Class/library Quality Texts £2,000
Daily reading books linked to termly themes
Assembly books
Budgeted cost: £14,000
Budgeted cost:
Activity Evidence that supports this approach Challenge number(s)

addressed

Intensive & high quality CPD for
leadership, teaching and support
staff in:

a) Oracy Framework (talk for
learning and talk for life, feedback
and engagement) linked to the IQM
flagship project

Research shows that oral language is a key predictor of literacy,
academic attainment, and long-term success (EEF, 2017).

Observations and learning walks indicate that disadvantaged pupils
often have more limited vocabulary and lower confidence in
structured talk, which can hinder engagement and understanding.

observations highlight inconsistencies in implementing talk
strategies, with some teachers less confident in scaffolding and
providing high-quality feedback through oracy throughout the
curriculum

1,3,4and5




Embedding the Oracy Framework through CPD ensures that all
teachers can support pupils’ talk for learning and talk for life, directly
improving reading, writing, and comprehension outcomes.

Intensive & high quality CPD for
leadership, teaching and support
staffin:

b) Reading and Writing Frameworks

School assessment data show gaps in attainment between
disadvantaged and non-disadvantaged pupils in reading and writing
at statutory checkpoints.

Quality-first teaching and structured reading/writing frameworks
have a strong evidence base for accelerating progress, particularly for
pupils from lower prior attainment backgrounds (EEF, 2023).

Staff vary in confidence and expertise in the delivery of the writing
progression sequences.

High-quality CPD ensures consistent delivery of evidence-informed
frameworks across EYFS, KS1, and KS2, reducing variability and
accelerating progress.

Intensive & high quality CPD for
leadership, teaching and support
staffin:

c) Peer coaching and monitoring
triads linked to IQM project

Linking peer coaching to the Inclusion Quality Mark (IQM) project
ensures that strategies are explicitly focused on equity, inclusion, and
reducing the attainment gap for disadvantaged pupils.
Staff benefit from structured reflection, modelling, and shared best
practice, which leads to more consistent implementation of high-
quality teaching strategies across the school.




Pupil Progress Meetings and
informal book monitoring through
staff meetings (WTS spotlight
children) facilitated by SLT and
during staff

Internal data review shows gaps in progress identified do not reduce
at desired, especially for WTS in writing.

Structured, SLT-facilitated pupil progress meetings enable targeted
discussion, timely interventions, and accountability for outcomes.

Research highlights that high-impact pupil progress meetings
improve outcomes when focused on high-quality teaching, challenge,
and targeted support (Hattie, 2020).

CPD during staff meetings ensures that all staff engage effectively in
progress discussions and translate insights and plan activity into
classroom practice.

Quality Wave 1 CPD Programme to
ensure all lessons/teachers:

Adapt lessons well based on
assessment

Research shows that effective use of formative assessment is one of
the highest-impact teaching strategies for improving pupil outcomes
(EEF, 2022).

School data indicate variability in teachers’ ability to identify gaps and
misconceptions in real time meaning to a lack of adaptivity and
maximising attainment

Lesson observations and book scrutiny highlight that some lessons
do not fully respond to ongoing assessment, leading to missed
opportunities to challenge pupils or provide support where needed.

High-quality CPD ensures teachers are confident in using assessment
to adapt pace, content, and scaffolding, ensuring that all pupils are
appropriately challenged and supported.

Quality Wave 1 CPD Programme to
ensure all lessons/teachers:

Use guided learning effective (I do,
WE DO, you do)

Evidence from cognitive science and pedagogical research shows
that scaffolded instruction (gradual release of responsibility) is highly
effective in developing mastery and independence (Fisher & Frey,
2020).

1,3,4and5




Observations in school indicate inconsistent use of structured guided
learning approaches, resulting in some pupils struggling to transfer
knowledge independently.

Our disadvantaged pupils, in particular, benefit from explicit
modelling and scaffolded practice, which reduces cognitive overload
and accelerates progress.

CPD ensures teachers consistently implement | Do, We Do, You Do in
all lessons, supporting clear progression from further guided practice
prior to independent application.

High quality and effective RWIncto | EEF: Systematic phonics approaches explicitly teach pupils a 3and 4
be delivered to EYFS, Key Stage 1 comprehensive set of letter-sound relationships for reading and
pupils and intervention for KS2 sound-letter relationships for spelling.
pupils who still need the intensive Pupils enter school significantly below ARE with a specific gap in
programme. language and understanding. Pupils are unlikely to have the breadth
of vocabulary that reflects their experiences on entry to Reception.
Gap between disadvantaged and non-disadvantaged is wide.
Reading the key to learning and school focus on reading as soon as
pupils enter school to ensure by 7yrs every child is a reader.
Reading Leader daily coaching, CPD | Daily support to ensure a consistent quality approach to the teaching | 1,3,4and5

weekly meetings and development
days to support the delivery to
ensure quality and consistent
approach in all groups.

of phonics and all reading teachers have access to the correct level of
support to ensure the rigor. Assessment enables rapid progress
movement and drive for all pupils to reach their potential. Pupil
Premium progress in to be a focus of assessment and tracking,
especially in fluency in the speedy reading of green and story words
linking to the progress being made through RWI




Multiplication to be effectively
taught using resources and
teaching methods to suit the
learning needs of the
disadvantaged.

Staff use resources and teaching
techniques effectively in order to
raise fluency and knowledge of
timetables.

Attainment within the MTC is lower for the disadvantaged.

Having a visual and practical method for teaching will support the
disadvantaged pupils make rapid progress.

These resources can be replicated for TAs Tuition within class and
outside of the maths lesson as required for the disadvantaged.

High quality reading teaching
utilising a range of texts chosen to
inspire a love of reading and
provide good quality teaching
opportunities.

Increase attainment for
disadvantaged pupils at both
expected and greater depth
through engaging and appropriate
texts in class.

EEF: High quality teaching improves pupil outcomes, and effective
professional development offers a crucial tool to develop teaching
quality and enhance children’s outcomes in the classroom.

Disadvantaged pupils have fewer opportunities to engage in wider
reading. Reading is linked to greater working vocabulary.

EVIDENCE FOR LOVE OF READING??

Staff CPD for maths to embed the
newly introduced NCTEM and
revised assessment policy inline
with new assessment documents

Research indicates that high-quality, evidence-informed teaching
materials significantly improve pupil outcomes, particularly in maths
(EEF, 2022).

Having introduced the maths scheme 1 year ago, CPD ensures
teachers are confident in planning and delivering lessons using




NCTEM approaches, maximising consistency and impact across all
year groups.
The introduction of new assessment documentation requires staff to
accurately assess pupil understanding, identify gaps, and track
progress against statutory expectations. This should raise attainment
by accelerating progress
Our disadvantaged pupils are most affected by inconsistencies in
teaching and assessment. By embedding NCTEM and a robust
assessment policy, this ensures high-quality Wave 1 teaching is
consistently delivered, and pupils’ progress is closely monitored and
supported

Targeted Academic Support: (tutoring, one-to-one support structured interventions)

Budgeted costs:

\ Action

\ Costings




TA interventions = 59% of TAs time (including reading fluency) £100,372
incredible Me!, ELSA, Lego therapy)

7 TAs complete 1:1 groups for just RWINc £5,235
Budgeted costs: £105,607
Activity Evidence that supports this approach Challenge number(s)
addressed
Highly qualified TA’s across school. | Tuition in the form of 1:1 or towards a targeted group is an effective 1,3,4and5
. . method to support children who are failing to meet the required
Targeted intervention for core standard
subjects (Reading/Writing/Maths) Learning to read is vital for our disadvantaged pupils and TA delivering
the scheme along with intervention has ensured that our
disadvantaged do with the support and teaching they receive.
1:1 TAs to support RWINc bottom TAs are part of development days, have individualised coaching 3
20% across school. session and training based on the pupils they teach. Intensive CPD
and support provide TAs with appropriate skills to provide specific
intervention.

Pupil Premium progress in to be a focus of assessment and tracking in
phonics to ensure that every child passes the PSC

Disadvantaged children in the Early | Many of our disadvantaged children start school with limited
years and Ks1 are to receive vocabulary, weaker expressive and receptive language skills, and
Wellcomm intervention. reduced opportunities for talk at home.




Research shows that targeted language interventions in early years
can lead to measurable gains in vocabulary, comprehension, and
confidence, particularly for disadvantaged learners (EEF, 2021).

Providing WellComm support ensures these pupils receive high-
quality, structured language intervention, reducing barriers to
accessing the curriculum and supporting progression toward ARE in
literacy

Wider Strategies: (e.g attendance, behaviour, well-being)

Budgeted Cost:
Action Costings
TA interventions = 59% of TAs time (including Incredible Me!, ELSA, | £100,372
Lego therapy)
External emotional support £6,000
Parent Support Adviser £23,935 (59% of salary)
Magic Breakfast £4,500

59% of salary)

Attendance - EWO support (£2,653) Attendance Officer (£10,071, £12,724

Residential £100 per child

Budgeted Cost: £145,031

Activity Evidence that supports this approach Challenge
number(s)

addressed




3 wave approaches to attendance outlined in
the attendance strategy document.

Fortnightly meetings to be held to monitor
attendance and decide on actions to reduce
persistent absence and intervention prior to
falling into persistent absence.

School to proactively promote attendance
through:

e Implementation of policy and practice

e Pastoral Team supporting vulnerable families
to reduce attendance.

e Reward systems implemented to support
attendance and punctuality

e Targeted support from EWO for families
struggling with attendance. Home visits to
take place as required

There is a gap between the attendance of disadvantaged and
those that are not.

Disadvantaged pupils are disproportionately affected by poor
attendance, which contributes to the attainment gap and limits
access to high-quality Wave 1 teaching

Due to our demographic, wave 3 (intensive) interventions address
barriers specific to disadvantaged pupils, such as family
circumstances, health issues, or social/emotional needs.

By embedding a structured approach, schools can narrow gaps,
improve engagement, and raise overall pupil outcomes.

Pastoral team to support families through EHA
framework, parenting programmes, Social
Services support and intervention

Our disadvantaged pupils are disproportionately affected by
barriers at home, including inconsistent routines, limited access to
resources, and complex family needs.

A pastoral team acting as the bridge between home and school
supports holistic development, addressing barriers outside of
learning.

There is a large proportion of the school community that show
kittle resilience to difficulties and this is mirrored in how they play
and rise to challenges.




Early identification of children with
behavioural or wellbeing difficulties and action
taken.

e Outside agency involvement for specific
pupils needing intensive support e.g.
Compass Be

Pupil analysis shows that disadvantaged pupils find the regulation
of their behaviours and choices complex. Further support from
outside agencies will provide pupils with a very specific need in
this area with greater understanding of their needs and tools to
help them develop their emotional responses.

Staff training in ELSA and provision of 1:1 ELSA
interventions

Pupil analysis shows that disadvantaged pupils find the regulation
of their behaviours and choices complex.

Individualised 1:1 support through trained ELSA staff will provide
pupils with opportunities to reflect on choices and develop a
toolkit for coping with strong emotions.

Incredible Me! training for staff. Assessments
and actions plans used to inform 1:1 and group
intervention in Incredible Me

Pupil analysis shows that disadvantaged pupils find the regulation
of their behaviours and choices complex.

Disadvantaged pupils are at risk for greatest number of SEMH
instances within school. Pupils are supported through timely
individual assessments and intervention support.

Holistic therapies for 1:1 and group work
interventions.

e Lego therapy to support children
presenting with SEMH difficulties

e Books Beyond Words intervention.

Pupil analysis shows that disadvantaged pupils find the regulation
of their behaviours and choices complex.

Disadvantaged pupils are at risk for greatest number of SEMH
instances within school. Pupils are supported through timely
individual assessments and intervention support.

Magic Breakfast provides a free breakfast for
all children to start their day.

Food deprivation is prevalent across Hoyland Springwood.
Families have been supported through food banks, food vouchers
and donations. Research shows hungry children do not perform as
well.

Pupil Premium children will be encouraged to attend to the
percentage attending should increase through the year




Subsidising of trips and residentials for PP
children

Our disadvantaged pupils can be reserved, lack self-esteem and
confidence.

Subsidising these experiences ensures equitable access, reducing
the impact of financial barriers and supporting pupils to fully
participate in the life of the school.

Uniform support for pupil premium children.

Access to uniform reduces financial pressure on families and
ensures pupils feel included and confident in school.

Consistent uniform provision reduces social barriers, which can
impact wellbeing, attendance, and engagement, particularly for
disadvantaged pupils.

Further development of Pupil Leaders

Our disadvantaged pupils can lack self-esteem, confidence and feel
options are not open to them.

Providing leadership opportunities enhances confidence,
communication, and social skills, particularly for pupils who may not
have such opportunities outside school.

Developing pupil leaders fosters ownership, responsibility, and
aspiration, which positively impacts engagement and motivation for
all pupils.

Evidence indicates that peer-led initiatives and leadership roles
improve self-esteem and resilience, supporting both personal
development and academic progress.

Provide enrichment clubs to support pupils’
social and emotional development and give
pupils an opportunity to develop specific
talents.

Some disadvantaged pupils struggle to manage the emotions
during social times. Structured enrichment clubs ran by school staff
provide a safe, supportive environment for pupils to develop these
skills, leading to improved wellbeing and readiness to learn.




Enrichment clubs level the playing field, ensuring all pupils have
access to opportunities to develop talents, build confidence, and
foster aspiration.

Total budgeted costs: £22?

Part B: Review of outcomes in the previous academic year

Pupil Premium Strategy Outcomes:

SEE PREVIOUS REPORT FOR EVALUATION AND THE PUBLISHED DATA AT THE BEGINNING OF THIS REPORT



