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Children at the heart

Personal Development, Behaviour & Wellbeing Policy

Our Vision

At Hoyland Springwood, we aim to create a welcoming, caring environment where relationships are at the heart of
our work. Relational schooling is much more than an approach to behaviour management. Rather it is a value-based
approach which describes how an understanding of our relationships with each other, both as a school and as
individuals, can enhance both academic and social and emotional learning, and as such is a cornerstone of our
commitment to our school ethos, values and vision. At Hoyland Springwood, we believe that learning happens best
when there are strong relationships; between our staff, between our pupils, within the learning spaces and beyond,
with parents and carers and with our wider community. To ensure this, all staff seek to establish a calm and
supportive environment where our children feel safe, valued and listened to.

Values and Beliefs
At Hoyland Springwood, the beliefs and values which underpin our school ethos are:

¢ Being ‘fair’ is not about everyone getting the same (equality) but about everyone getting what they need (equity).
Children need individualised responses to supporting their personal development and well-being. Consistency does
not always mean responding in the same way to each child or behaviour, it means responding in a way which is
consistent to our values and beliefs.

¢ Behaviour is a form of communication and the expression of underlying needs. It is not possible to support a child’s
behaviour without addressing these needs. We believe behaviour is a communication of an emotional need
(whether conscious or unconscious) and responding accordingly.

¢ Taking a non-judgmental, curious and empathic attitude towards behaviour. We encourage all adults in school to
respond in a way that focuses on the feelings and emotions that might drive certain behaviour, rather than the
behaviour itself and we all have a duty to explore this vulnerability and provide appropriate support.

¢ Putting relationships first. This requires a school ethos that promotes strong relationships between staff, children
and their parents/carers. It also relies on creating a positive school culture and climate that fosters connection,
inclusion, respect and value for all members of the school community.

¢ Maintaining clear boundaries and expectations around behaviour. In order to help our children feel safe, the
learning environment needs to be high in both nurture and structure. Children need predictable routines,
expectations and regulated responses to behaviour. These must be in place and modelled appropriately, within the
context of a safe and caring school environment.

¢ Behaviour must always be viewed systemically and within the context of important relationships. Relational,
regulatory and restorative approaches are more effective in supporting their development of internal control and
regulation. Not all behaviours are a matter of choice and therefore external control will not be effective in changing
behaviour.



¢ All children wish to belong, achieve and contribute to their school community. Child centred approaches, where
the children’s voices are central and where learning utilises their strengths, resources and qualities are integral to
their success.

¢ Encouraging parental engagement and involvement is absolutely crucial when addressing and planning support for
children’s SEMH needs. “The parent-child connection is the most powerful mental health intervention known to
mankind” (Bessel van der Kolk).

The Role of School Staff

All adults within school have a responsibility to uphold the school policies, procedures and to model the positive
behaviours and interactions that we expect the children to demonstrate. In addition to this, certain staff within
school have particular expertise and/or responsibility for specific aspects of personal development, wellbeing and
behaviour. These are:

Name Role Specific Areas of Responsibility/Expertise
Ms Jennifer Clarke Head teacher Safeguarding Lead
Mrs Rachel Parker Deputy Headteacher Behaviour & PSHCE Lead

Deputy Safeguarding Lead

Mrs Sarah Johnson Parent Support Adviser Lead for working with parents and families
Deputy Safeguarding Lead

Mrs Kerry Holland SENCO Supporting the behaviour of children with
additional needs

At Hoyland Springwood we educate the pupils to understand the importance of being a positive citizen through the
teaching of relationships, sex and health education (RSHE). This includes learning aimed at developing the
understanding of respect, tolerance and responsibility of accepting differences and behaving in the most positive
way to all.

Staff ensure children are equipped with knowledge of key concepts, such as child sexual exploitation, child criminal
exploitation, physical violence, sexual harassment and child-on-child abuse, at a level appropriate to their age and
understanding.

Staff and leaders ensure that allegations of child-on-child abuse, sexualised behaviour and discrimination are dealt
with effectively.

Our Underpinning Principles

In order to be successful at school all children need to develop secure relationships which enable them to feel safe,
secure and good about who they are. In order for this to happen, relationships are at the heart of our school life. For
many children the development of these relationships will need to be explicit, meaningful and very clearly perceived.
Children who are showing signs of insecure attachments and a lack of well-being need a significant adult or small
team of adults in school who can provide them with a secure relationship within which they feel a sense of safety,
trust, belonging and being listened to. Through these relationships the child will also develop their ability to regulate
their feelings and behaviour, develop their understanding of social situations and develop healthy and positive
feelings about themselves and their abilities. Building these relationships, supporting inclusion and establishing
strong and caring boundaries are integral to making this happen at Hoyland Springwood. Developing relationships is
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all about the building of security. A secure relationship involves adults providing: Protection, connection and
understanding:

Protection: All children need to feel safe and secure. Our need for safety trumps everything and without a sense of
safety and security children cannot explore, play, learn or interact effectively with others. Children who do not feel
safe tend to be hyper vigilant and have difficulty regulating their emotions. This can lead to defensive behaviours
which can be difficult to manage. People get their sense of safety primarily from others. All children need to
experience relationships with adults in school who are able to make them feel safe.

Connection: Children need to connect and to socially engage. Children who do not easily connect can become
isolated. This can be because their interaction, speech and language skills are delayed or because they emotionally
withdraw or react defensively to social approaches. Being and feeling connected is a right for all children.

Understanding: Understanding is a key part of a relationship. By understanding we mean being curious about the
child and trying to understand what is happening for them and what their behaviour might be telling us about what
they need. We also mean showing the child that we accept them, that we are trying to understand and helping them
to understand themselves.

At Hoyland Springwood, we know that every child will face challenges and at times experience strong emotions
which block their access to learning and good social interaction. It is normal for children of all ages to be playful,
challenge authority and to test boundaries. Most children will at some point overstep a boundary and will need
reminding about agreements and expectations. We implement the following strategies to ensure a calm
environment for all children: Keeping calm, being curious and we will make the child feel listened to, respond
empathically. We will always try to name the feelings as this helps to let the child know that we get it, we’ve thought
about it and that we care. We will always take action to resolve the situation and we work with the child to come to
a solution together as we are mindful of always helping children to find a way out of the situation, rather than
feeling that we as adults have control. At Hoyland Springwood, we believe that attuning and validating enables
children to understand their feelings and emotions, to know they are accepted and valid, and to connect them to a
broader emotional vocabulary through which they can express and learn to think about those feelings and emotions.

Repairing and Restoring

Sometimes children will need support to repair and restore relationships and learn from the mistakes made. We
believe that the repairing of relationships is vital. When supporting this learning process, in the aftermath of a
challenging event, children will need the security of our relationships in order to access the learning needed to repair
harm and be supported to change. They will need our empathy, our understanding and our support in order to stay
regulated whilst having such challenging conversations. A restorative approach is implemented within our school
following conflict or when difficult incidents have taken place, so that this promotes an understanding and learning.
It supports children in developing an understanding of their feelings and the feelings of others and how feelings
impact on behaviour, as well as how behaviour impacts other people. At Hoyland Springwood, we take a restorative
approach, when conflict or when incidents have taken place, to promote understanding and learning. This approach
supports children to develop greater understanding, empathy and responsibility. We use:

¢ A Restorative Framework. Using a restorative framework for maintaining boundaries and working with behaviours
which are not acceptable involves working with the child to consider the following: What happened? How were you
feeling? Who else has been affected by this? What do you need, and what needs to happen now, so that the harm
can be repaired?



Incident Script
Before you start: Is the child ready to discuss and think logically about the incident?

#1 What happened?
#2 How did this make people feel?
#3 Who has been affected?
What should we do to put things right?

#5 How can we do things differently in the future?

* Resolving Conflict through every day restorative interactions. This framework is embedded in everyday interactions
and classroom practice, particularly through our One Life programme.

¢ Repairing Harm: Restorative encounters. Following incidents where harm has been caused, time needs to be spent
sharing understanding and coming to an outcome which helps to repair relationships. This involves an encounter
between those involved where a restorative exploration is used. There are a variety of structures for this type of
restorative work including; restorative mediation, problem solving circles and restorative conferencing.

¢ Supporting Change. Following the use of a restorative exploration it can be helpful for the adults to reflect on;
what was the behaviour communicating? How are the unmet needs being addressed? What skills does the child
need to develop? What additional learning opportunities are in place to enable this? What suggestions do the
children have to support the repairing of the relationship?

Values in Practice

Addressing pupils emotional wellbeing needs will be incorporated into whole setting opportunities, such as PSHE
lessons. In addition, children can access resources such as Incredible Me!, ELSA or Books Beyond Words sessions.
The children are identified through, parent information, pupil progress meetings, teacher feedback or recurring
incidents, where there may be an underlying emotional need that requires specific work.

Our core relational approach along with other underpinning principles are taught through our Golden Threads within
the school: e




One Life

The "One Life programme" is Hoyland Springwoods chosen tool to teach the PSHE education beyond the statutory
guidance to foster mental, physical, and social fitness in children. It provides our children with weekly lessons and
activities to help pupils develop self-awareness, healthy relationships, emotional resilience, and essential life skills to
prepare them for the challenges of a demanding world. Through One Life, RSHE content is broken down into 3
strands: Mental Fitness; Physical Fitness and Social Fitness. We are passionate in our belief that, for our children to
grow into happy, healthy and well-rounded young people and adults, we must teach them, explicitly, how to develop
mentally, physically and socially. Our One Life content is broken down into key challenges:

OUR PHYSICAL OUR SOCIAL OUR MENTAL
FITNESS CHALLENGES FITNESS CHALLENGES FITNESS CHALLENGES
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The 3 behaviour expectations of : Showing up, being kind and being ready are the golden thread of our ethos which
links to the values. These 5 core values encourage school 'connectedness' and promotes a feeling of being accepted,
respected and celebrated. We believe that every child has unique talents which may take different forms, but are
equally valued and encouraged. We use SHINE to create a school culture where children and young people feel
included, respected, safe and secure and where their achievements and contributions are valued and celebrated.
This is essential to the development of good relationships.



Incredible Me!

At Hoyland Springwood Primary School, the wellbeing of our pupils and families is of great
importance. We have adopted the Incredible Me! ECM Trust approach to support the wellbeing
of our children and ensure they are able to make the most of all school has to offer.

Incredible Me! is a wellbeing assessment and intervention system developed by ECM trust to
identify gaps in children’s social and emotional development and provide a holistic way of “filling’
these gaps to improve the outcomes for children.

The strands of The Incredible Me! Approach are :

Unit Focus
Unit 1 | am important
Unit 2 | am an explorer
Unit 3 | am a problem solver
Unit 4 lam me
Unit 5 | am understanding
Unit 6 I am aware
Unit 7 I am accepting

We are committed to embedding the approach in school to enhance the school’s existing policy and practice and use
Incredible Me! to support children throughout school in developing resilience, independence and emotional
regulation.

The system provides whole class, group and individual assessments that can be used to identify where children need
additional support to develop age-appropriate skills in respect of their emotional development. It provides
appropriate activity ideas to support intervention that will address areas for development.

Learning Behaviours

At Hoyland Springwood, we use stories to make the personal goals we want to inspire in our children true to life. Our
curriculum has been enhanced with opportunities to learn and practice these key learning goals so that all our
children have the opportunity to shine on a personal level in school as they transition to their next stages of life.



Behaviour for Learning statements at HSW

Independence

Collaboration
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Determination
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Curiosity

| can settie into
learning quickly

| am not distracted
easily

| can tolerate feelings
without getting upset

| can use my Inifiative
| can listen well and
use the skills and
knowledge

| can act on advice
and feedback

| practise things | find
difficult

I know my strengths
and weaknesses

| can share ideas

| can work well as a
team

| can fisten well o
others and respond
well

1 value ideas from
others

1 can explain to help
others

| can ask for support
when needed

| am motivated to do
well

I can work really hard

| can challenge
myself

| am competitive
with myself

| ike the feeling of
being stretched

| feel pleased I've
made progress

| follow “always™
expectations

| always aim for very
best

1 am keen fo iImpress
| enjoy learning
I don't continue to
receive the same
next steps
I can put my hand
up regularly and
contribute answers

I can talk about my
leaming

| show perseverance

I am not put off by
being stuck

| always try my
hardest

| try different
strategles

| start on tasks quickly
| aways have a go
I show resilience

| don't worry if it goes
wrong

| keep improving

| often wonder
“why@"

| can ask questions
| fry to find out why
| can look for
patterns and
connections and
make links

1 nofice things

| become engrossed
in what | am doing

| am excited fo try
new things

| can share and show
things

Rewards

Feedback has an important role in learning and development and it is important to support children to reflect on
their behaviour in a way which will best support learning. Encouragement, positive feedback and genuine personal
praise are important features of feedback. The basis of our rewards systems continues to be positive descriptive
praise. We recognise that often a smile, a ‘well done’, a post card sent home or a positive phone call home can be
hugely rewarding and motivating for children. In addition to this, children are rewarded in the following ways:

Dojos

We use Dojos to recognise children’s achievements in all aspects of school life but particularly linked to positive
learning behaviours and following the Golden Rules. Children gain Dojos for good work as well. As children gain
individual recognition and team rewards for dojos earned. The children can spend their Dojo’s in the Dojo shop
which has small items to recognise their good choices.

Celebration Assemblies

We recognise our SHINE children in our Celebration Assembly on a Friday. The SHINE award is to recognise a child
who has done particularly well with one or more of our core values. The certificates are presented by the class
teacher in assembly with a clear explanation why they have been chosen. The children are then celebrated further
by having their photo displayed on our SHINE board and recognised on our weekly newsletter to parents.

Perfect Tea Party

On a weekly basis, one child will be chosen who have displayed the values of: showing up, being ready and being
kind. This child will join the celebration with all other participants.

Sanctions



There may be times where children make inappropriate choices about how to behave in school. We aim to support
children to understand how situations could have been avoided and how they can avoid the same situations
recurring. This is done through talk or non-verbal responses depending on age and cognition of the child.

The behaviour process follows a 5-step process that fits into 3 behaviour tiers.

Behaviour tier ‘ Consequence
Low
Being rude Step 1
Talking when another person is talking T or TA discretely addresses behaviour 1:1 with child in the
Not getting on with work lesson (quiet correction, loud praise)

Lack of respect for school property
Step 2
T or TA discretely addresses repeated behaviour 1:1 with
child after the lesson (quiet correction, loud praise)

Medium
No improvement since step 2 consequence Step 3
Inappropriate language 15 minutes time out at social time
Ignoring an adult
Making a choice that could hurt yourself or others
Lying
Intentional distraction
Talking in assembly
Making a choice that is unsafe
High
Step 4
Physically, or emotionally hurting someone else on e 1step4inaweek- 1 playtime and 1 lunchtime
purpose e 2step4’sinaweek - decided by SLT
Asking another person to make a wrong choice
Step 5
Damaging property on purpose Parents and carers are invited to discuss appropriate next

steps. This will be with class teacher and member of SLT.

Racism, fighting and bullying SLT to investigate in line with procedures and choose
appropriate consequence inline with policies

*The list is not exhaustive and staff will exercise their professional judgement. Any incidents from step 3 and above
will be recorded on SIMS. Any incidents for step 4 will be logged on CPOMS following investigation and restorative
discussion. Head and deputy to be tagged in all logs on CPOMS

Some children need more intensive support to manage their behaviours in school. These children are identified
through regular monitoring of behaviour records and through staff knowledge. Where necessary, the school also
engages support from the SEND team, Educational Psychologist, Compass B and other professionals. CAMHS
referrals may be made where there are concerns about underlying causes.

The Behaviour Lead works closely with other staff to produce robust Individual Behaviour Support Profiles for
identified children in order to ensure that there is a clearly understood and consistent approach to supporting these
children. Where necessary, Handling Plans are also written to run alongside these. Parents are involved in writing
and reviewing these. A significant number of staff within school are Team-Teach trained. Staff undertake renewal
training at least every three years. Clear and accurate records are kept of when children are held.



In some circumstances, it may be felt necessary to suspend a child for a fixed period or on a permanent basis.
Further information relating to the process can be found in the Exclusions Guidance. Best endeavours will be used
by school staff to work in a preventative way so as to avoid suspension.

Bullying

The school has a robust Anti-Bullying Policy and procedure that supports the annually updated KCSIE guidelines. Any
concerns raised in respect of bullying are logged and thoroughly investigated. Feedback is provided to parents and
children. Bullying in any form, including cyber—bullying, is not tolerated at Hoyland Springwood Primary School.

This policy should be read in conjunction with the following policies:
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Personal, Social, Health & Citizenship Education
Safeguarding

Exclusions

Anti-Bullying
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Date written: September 2025
Headteacher signed:
Chair of Governors signed:

This policy is to be reviewed September 2028



